A Historical Perspective of Literacy Practices. Guided Reading Comprehension

Comprehension is a cornerstone of reading instruction today. Historically, it played alesser
rolein reading instruction. In the past, comprehension instruction has been shaped by theories
and practices of the day.

A good definition of comprehension comes from Pardo (2004). She says that comprehension
iswhen areader constructs meaning by interacting with the text. That interaction is combined
with background knowledge and previous experience, information in the text and reader reaction
to information in the text.

There are Many Approaches Used in Teaching Reading Comprehension

Comprehension Frameworks: These frameworks are research based. The research was
conducted on the whole framework and how it is used together. The whole framework
was researched together and found to be successful. Some important framework
approaches are; QAR, TSI, and Reciprocal Teaching.

Strategy Instruction: These are avenues for students to understand and recall what is
read. Strategies can be applied from text-to text. They are not dependent on the text.
Students must learn what the strategies are; how to apply them; and when to apply them.
Strategy instruction is modeled by the teacher at first. Then responsibility for the use of
the strategy is gradually released to the student. Finally, the student can use the strategy
independently.

Conversations: Thisis a chance for students to practice thinking strategies. Students learn
to listen and respond to what is said. Conversation is away for studentsto share
comprehension. Students also receive feedback to their ideas. They are able to clarify
their thinking and then share again. They learn to monitor their comprehension.
Think-Alouds: This approach offers a metacognitive aspect of comprehension reading
instruction. Teachers model what successful readers do while thinking out loud to explain
the thinking process that is going on. There are 4 steps for think-alouds. The first iswhen
the teacher does (models). The second is the teacher does and the student helps. The third
step is when the student does and the teacher helps. The final step isfor the student to use
the strategy independently and the teacher assesses.

Sruggling Reader s Present Difficulties for Teachers of Reading

Types of thinkers: Some students have thinking styles that hinder reading
comprehension. Specific strategies are necessary to remediate faulty thinking.

Six steps are used to use plan and execute intervention. The steps are to plan what textsto
use by monitoring text levels, have students practice reading, coach students, help
students learn to listen to their inner voice, engage students in the texts, and retell to help
students put the story together into awhole instead of separate parts. Teachers must
support the students in decoding but not take away the opportunity for the students to
solve the word.

Assessments

No Child Left Behind (NCLB): These tests are mandated by the state. They are given on
aparticular day during the school year. They are important for the school districtsto
prove that they are meeting the state requirements. However, they are not useful for



classroom teachers to plan instruction on adaily basis or weekly basis. The results do not
reach the classroom in atimely manner for the teacher to be able to make curricular
decisions.

e Authentic assessments. These assessments are reflective of a student’s daily work. The
teacher gathers work samples of a student’s daily work. They show the degree that a
student is using reading comprehension on adaily basis. Decisions that are made are
supported by these work samples. Modifications are based on learners needs.
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